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Abstract: Current thesis for graduating as Psychodrama therapist is developed in two directions. On 

the one hand, describes case studies of four children (two girls and two boys) that have problems with 

their own aggression. This part is developed on the basis of the aggression transformations of these 

children as a result of psychotherapy, and more specific of the symboldrama. On the other hand, 

there is another part describing a research with six children, between 4 and 6 years of age, again in 

order to explain the way of their aggression. The main aim of the study was to find out whether there 

will be an effect of the symboldrama (monodrama with children) on children with aggression issues. 

Scale for pro-social behaviour and emotional development (Koltcheva, 2015) was used, the children 

were pre-tested and then post-tested with the same scale after 10 therapeutic sessions. The results 

showed difference in the strategies that children used at the beginning of the study and after this 10 

sessions with symboldrama. Aggressive children showed big progress using constructive strategies in 

conflict situations. 
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Introduction  
Children’s aggression is maybe one of the most frequent reasons for requesting psychological 

assistance. For sure it is a serious topic and it is a challenge dealing with for parents, teachers and 

practitioners. If not treated in the earliest ages when appears, it hides the risk of developing antisocial 

and delinquent behaviour (Farrington, 1990). Usually, when a therapist meets an aggressive child s/he 

has already a long career as “outsider” or “behaviourally disturbed” child. In general, these are 

children that are condemned and emotionally neglected. So the aggression transforms in a symptom 

and this destructive strategy becomes a way for dealing with the internal tension and conflict 

situations (Aichinger & Holl, 2010). It is a hard work for a psychotherapist meeting an aggressive 

child but it is very useful for the child. Unfortunately, studies observing the psychotherapeutic effect 

on aggression are still not common. It is definitely very useful to have some, although it is a great 

challenge. Current work is exactly such an attempt to explain that there is a psychotherapeutic effect 

of monodrama with children on aggression, not only with case studies, but with assessment of 

children’s pro-social and emotional development.  
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Methodology  
Current study aimed to explore the effect of symboldrama on aggressive behaviour in children. The 

hypothesis was that: “Aggressive children will change their problem solving strategies in a 

constructive and less aggressive way and this will develop their interpersonal functioning.”  

The study had within-subject design. A scheme of the design is shown on Fig. 1.: 

- The within-subject factor included two measurements of each child – pre-test and post-test; 

- The children were assessed by Pro-social and Emotional Development Scale for 4 to 6 year-

old children, created by Nadia Kolcheva, PhD, New Bulgarian University. This scale includes 

pro-social behaviour and self–knowledge subscales.  

• Items about pro-social behaviour measure the children’s strategies reacting in a 

conflict situation from aggressive responses to constructive, compromising responses 

(an example of such an item is presented on Fig. 2); 

• Items for self-knowledge measure children’s self-perception and self-knowledge (for 

example: the child has to answer to the question: “Please tell me, what child are 

you?”). 

- Between the two measurements 10 individual sessions of monodrama with children / 

symboldrama were performed with each child. 

- During the individual sessions with symboldrama, Alfons Aichinger’s method was used – it is 

a part work with animal figures where a Constellation of the intra-psychological system is 

“built” (Aichinger, 2012). 

 

The participants were six children between 4 and 6 years of age, 2 girls and 4 boys.  

 
 

 
Figure 1. The within-subject design of the study representing the phases for each child 

 
 

             
Figure 2. Example of an item from the Pro-social sub-scale. The child hears a short story explaining 

the situation on the pictures and then has to give a response to the question “What you should do in 

this case?” 
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It is very important to mention that the symboldrama sessions and the assessment of the pro-social 

behaviour and emotional development were made by two different individual experts, in order to 

avoid certain influence on the results from the main therapist regarding to children’s progress.  

 

Findings 

Unfortunately, a quantitative analysis was not possible to be done because the sample is too small. 

Due to this fact a comparison between the scores of the Pro-social and Emotional Development Scale 

of the pre-test and post-test was made. The results showed that there is an increase of the score after 

10 individual psychodrama sessions. Only one child (6 year old boy) had the same score at the two 

measurements. The results are presented on Table 1. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 1. Results showing the differences between pre-test and post-test for every child in the Pro-

social and Emotional Development scale.  

 

 

In addition, most of the behavioural problems of the children decreased during the 10 therapeutic 

sessions. An interesting fact is that for all children, except for the 6 years old boy (Child 1 on Table 1.) 

there was a difference in the scenario, the roles and the toys that children used. That boy in fact 

played with the same toys and almost the same roles every time which is very interesting regarding to 

his role repertoire. He was the child with the most severe symptoms at the beginning of our work and 

although his progress was really big. For the other 5 children big progress in their behaviour was 

noticed too. Particular case studies presented in the thesis described 4 of all 6 children, which had 

really interesting symptoms related to the aggression and they were influenced by the symboldrama.  
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Figure 3. Images from the work with two of the studied children. Final scenes representing 

their progress 

Conclusions 
Current study had some methodological problems, like for example the fact that the sample does not 

include enough participants and it is not possible to perform a quantitative analysis. There is no 

control group for now and the results cannot be compared with other children that were not in a 

psycho-therapeutic process. However, the study could serve as a valid example for measuring the 

outcome of individual psychotherapeutic sessions, in particular symboldrama. In future research we intend 

to collect data from more children in order to perform statistical analysis.  

The main idea of this study was to try measuring the effect of psychodrama with children / 

symboldrama in individual context. It is easy to say that there is an effect, that there are changes, but 

it is a challenge to bring some real evidence defending such claim. So current thesis gives an idea how 

it could be done and shows that it is not necessary to exclude the therapeutic work form the research 

field. Even more, it is very useful to have real data supporting the methods and theories we are 

working with. 
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